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Abstract

Practice-based microteaching is now an important method in pre-service teacher
education, particularly in ICT, as it creates a forum to practice teaching skills in a
structured setting. However, the success of this depends greatly on the quality of
guidance, which has the capacity to deliver timely and critical feedback. Self-efficacy,
being the belief that an individual is capable of completing tasks, has been a significant
predictor of learning achievement and motivation. The present research aims to
examine the pre-service ICT teachers' learning achievement and the learning
motivation of high and low self-efficacy individuals within a practice-based
microteaching environment supported by mentoring. In experimental design, the
subjects (N = 82) were divided into high and low self-efficacy according to a
standardized self-efficacy scale. The data analysis in this study employed the t-test and
Analysis of Covariance (ANCOVA). The findings of this study indicated there was no
difference in learning achievement between the two groups on practice-based
mentoring in microteaching for pre-service ICT teachers. Moreover, in intrinsic
motivation, it was found that high self-efficacy practice-based mentoring microteaching
students have significantly higher intrinsic motivation than low self-efficacy students.
In the present study, however, low self-efficacy students for practice-based mentoring
microteaching show significantly greater extrinsic motivation than high self-efficacy
students. This research offers additional reference to scholars, teachers, and
policymakers in investigating the role of self-efficacy in learning activity, learners’
accomplishment in learning, and to supporting SDGs 4 and 5 in promoting the quality
of education as well as gender equality.
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INTRODUCTION

The training of aspiring teachers, especially aspiring ICT teachers, has increasingly relied on practice-
oriented microteaching in recent decades (Cavanaugh, 2022; O'Flaherty et al., 2023; Zhang & Cheng, 2011).
In order to promote reflective practice and quick skill development, microteaching is a technique for skill
improvement in which trainees conduct quick sessions under supervision and receive organized, helpful
feedback (Remesh, 2013). In a recurring cycle, this concept allows aspiring educators to hone their teaching
abilities on a modest scale, evaluate their performance, and get feedback from mentors or peers (Keiler et al.,
2023). Better lesson preparation abilities, classroom management, and instructional communication in a
supervised setting are among the advantages. But there are other difficulties as well, such a lack of mentors
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who can offer helpful criticism, a lack of facilities, and a lack of preparation time. In order to optimize the
efficacy of practice-based learning, these circumstances highlight the vital requirement for qualified mentors
(James et al., 2022; Mokoena & van Tonder, 2024).

Due to their ability to give instant, focused feedback, mentors played a critical role in microteaching,
allowing aspiring teachers to rapidly enhance their methods (Brinia & Psoni, 2018). Prior research has revealed
the important role of mentors in learning accomplishment and learning motivation (Tutyandari et al., 2023;
Yerdelen et al., 2019). Shahat et al. (2025) have observed that video-based microteaching had a significant
impact on the teaching self-efficacy of prospective teachers, and it can improve their dimensions pertaining to
instructional strategy, classroom management, and student engagement. And research on e-mentoring for EFL
teacher trainees in Egypt, too, confirmed that remote mentoring is effective at increasing participants’ self-
efficacy and emotional intelligence (Elsayed, 2021). In addition, studies on mentor training reveal that
improvements in the competence of mentors lead to a better provision of feedback and result in higher
motivation and better learning results see (De-Lacalle & Soenke, 2024; Ramandani et al., 2024).

Learning success is influenced by some internal elements, including student self-efficacy, in addition to
the function of mentors. Self-efficacy is the conviction that one can accomplish a task or reach a particular
objective (Bandura, 1997; Uye & Olapegba, 2025). High self-efficacy people typically approach obstacles
with greater self-assurance, tenacity, and drive, increasing their chances of achieving the best possible learning
results (Bandura, 2023). On the other hand, those who have poor self-efficacy are less likely to be confident,
give up easily, and be motivated to learn. This perspective is supported by Shahat et al.'s (2025) findings,
which demonstrate that effective microteaching interventions can raise self-efficacy, which can then encourage
learning motivation and achievement.

Yet, there are still few studies that explicitly examine how varying levels of self-efficacy (high versus
low) affect learning achievement and learning motivation in practice-based microteaching, especially among
pre-service ICT teachers, despite the growing recognition of the significance of self-efficacy in educational
contexts. This study gap emphasizes the need for further empirical data to expand on our knowledge of how
self-efficacy influences learning outcomes and teaching competencies in technology-related teacher education.
According to the definition given above, this study examined how variations in self-efficacy levels, both high
and low, affect learning motivation and accomplishment in the context of practice-based microteaching for
aspiring ICT teachers. This study specifically aimed to compare the differences in these two variables across
student groups with high and low levels of self-efficacy. As a result, the following two research questions are
developed:

(1) How do learning achievements among pre-service ICT teachers with high and low self-efficacy differ in
practice-based microteaching?

(2) How do learning motivations (intrinsic and extrinsic) among pre-service ICT teachers with high and low
self-efficacy differ in practice-based microteaching?

METHOD

This study employed an experimental research method to compare two groups of students, categorized
into high and low self-efficacy groups. The total number of participants in this study was 84 students, divided
into 39 students in the high self-efficacy group and 43 students in the low self-efficacy group. The age range
of the participants was approximately 19-21 years. The division of the groups was based on the results of a
self-efficacy questionnaire completed by the students. Based on the scores obtained from the questionnaire,
the students were divided into two large groups. This study was conducted at a university in East Java, with
the course “Teaching Skills and Microteaching”.

Figure 1 shows the research procedure. The total number of meetings in this study was 13 weeks. In the
first 6 weeks, students received basic training on teaching and learning. After the training, in the following
week, students were asked to fill out a questionnaire about learning motivation, which consisted of two parts,
namely intrinsic motivation and extrinsic motivation. Subsequently, the students were organized into six
groups, each consisting of 13—-14 members, with a mentor assigned to facilitate and supervise the
microteaching process. Within these groups, students took turns practicing based on the lesson plans they had
individually developed. The microteaching program spanned five weeks and included four practice sessions.
The students in this microteaching activity were peers within each formed team. In the following week,
students were asked to conduct teaching practice and complete a learning motivation questionnaire.
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Figure 1. Research procedure

This study refers to Wang and Lin (2007) to observe and evaluate students' self-efficacy. From the
students' self-efficacy scores, the mean value is calculated, which can be divided into two groups (high and
low). For learning achievement, assessment is based on four components that determine the final score, namely
attendance, participation, learning planning, and microteaching implementation. Learning motivation, on the
other hand, is based on Wang and Chen (2010) and includes three questions for intrinsic motivation and three
items for extrinsic incentive. Examples of intrinsic and extrinsic motivation are: "I prefer challenging course
material in a class like this so I can learn new things" and "Getting a good grade in this class is the most
satisfying thing to me". The questionnaire's Cronbach's alpha value was 80.

The data in this study were collected using two approaches. The first was a learning performance
assessment, obtained by asking students to perform individually in front of the class to demonstrate their
teaching performance. Each student’s performance was evaluated based on predetermined criteria aligned with
the microteaching objectives. The second approach involved collecting student perceptions through a
questionnaire. This instrument measured both intrinsic and extrinsic motivation, and it was administered twice:
as a pre-questionnaire before the intervention and as a post-questionnaire after the intervention.

The data analysis involved both descriptive and inferential statistical procedures. To analyze learning
performance, an independent t-test was employed because this test is appropriate for comparing the mean
scores between two independent groups and determining whether the observed differences are statistically
significant. To quantify students' motivational perceptions, Analysis of Covariance (ANCOV A) was employed
since the method supports comparison of post-questionnaire scores between groups statistically controlled for
baseline differences determined on the pre-questionnaire. The technique improves the accuracy of the analysis
by removing the variation at baseline and separates the intervention effect from students' motivation. Before
performing the main analyses, the data were all tested for linearity, homogeneity, and normality assumptions
to ascertain the validity and reliability of the statistical techniques used.

RESULTS AND DISCUSSION

The analysis's findings are presented in this part along with a discussion of how they relate to the goals of
the study and other literature. Examining how students' self-efficacy levels both high and low affect their
learning motivation and accomplishment in practice-based microteaching is the primary goal. The findings are
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divided into two sections: (1) a comparison of learning motivation and (2) a comparison of learning
accomplishment between students with high and low self-efficacy. The purpose of these studies is to present
empirical data on the potential influence of self-efficacy on the motivation and performance of pre-service ICT
instructors.

Table 1. The t-test results of the learning achievement
Group N | Mean SD t D

High self-efficacy | 39 | 85.79 | 1.94 | 0.434 0.665
Low self-efficacy | 43 | 85.63 1.14

Table 1 presents the findings of an independent t-test of students' learning achievement. Descriptive
statistics were calculated before the analysis. The high self-efficacy group (n = 39) reported a mean value of
85.79 (SD = 1.94), while the low self-efficacy group (n = 43) reported a mean value of 85.63 (SD = 1.14).
These values reaffirmed that both groups equaled relatively comparable levels during microteaching practice.
Before performing the independent t-test, the normality and homogeneity assumptions were checked. The
outcome of the Kolmogorov—Smirnov/Shapiro—Wilk tests revealed that the data in the two groups were
normally distributed (p > .05). Levene's test also revealed that the variance homogeneity assumption was
satisfied. As the assumptions were satisfied, the t-test was deemed fit to utilize. The t-test outcome showed
that the mean scores were 85.79 in the high self-efficacy group and 85.63 in the low self-efficacy group. They
did not differ with one another in learning achievement (t = 0.434, p <.05). This means that there was no
variation in the learning achievement of the two groups in practice-based mentoring in microteaching in pre-
service ICT teachers.

This supports the findings of Arsal's (2014) study, which found that mentor-based microteaching
generally improves students' self-efficacy. In actuality, though, there was no discernible difference between
pupils with high and low levels of self-efficacy according to the study's findings. This runs counter to Abdi
and Rahmania's (2023) findings, which showed that learning achievement is influenced by students' self-
efficacy. The findings of a study by Mahyuddin et al. (2006), which claimed that correlational analysis revealed
positive connections between a number of self-efficacy measures and academic achievement, are likewise at
odds with this finding.

Regardless of students' starting levels of self-efficacy, these findings underscore the importance of
ensuring equal access to high-quality teacher education from the perspective of Sustainable Development Goal
(SDG) 4: Quality Education (Malik et al., 2025). Given that the results of the high and low self-efficacy groups
were similar, practice-based mentoring in microteaching can be used as an inclusive teaching strategy. This is
in line with the SDG 4 goal, which is to guarantee inclusive, egalitarian, high-quality education and encourage
opportunities for lifelong learning for everyone (Smith et al., 2020). Regardless of pre-service teachers'
psychological preparedness, teacher education programs can assist them in acquiring the professional
competencies required to deliver high-quality instruction in the future by providing equal practice opportunities
and structured mentoring.

ANCOVA was used to analyze the intrinsic and extrinsic motivation for learning among the pupils.
Descriptive statistics were computed for both groups before ANCOVA. Pre-questionnaire mean scores for
intrinsic motivation and extrinsic motivation were 3.55 (SD = 0.64) and 3.85 (SD = 0.55), respectively, for the
high self-efficacy group (n = 39) and 3.50 (SD = 0.60) and 3.75 (SD = 0.58), respectively, for the low self-
efficacy group (n = 43). The ANCOVA assumptions were tested before the primary analysis. Both groups
were homogeneous, according to the Levene's test results (p >.05). Both intrinsic motivation (F =1.31, p >.05)
and extrinsic motivation (F = 0.03, p >.05) did not significantly interact with the independent variables,
according to the study of the homogeneity of regression slopes. These findings validate the application of this
statistical method, as the ANCOV A assumptions were satisfied.
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Table 2. The ANCOVA result for learning motivation

Group N | Mean SD Adjusted mean SE F 1’
Intrinsic High self-efficacy | 39 | 4.48 | 0.52 4.48 0.07 | 51.61™ | 0.40
motivation | Low self-efficacy 43 3.81 0.31 3.81 0.06
Extrinsic High self-efficacy | 39 | 3.79 | 0.26 3.79 0.07 | 39.62" | 0.33
motivation | Low self-efficacy 43 4.41 0.57 4.41 0.07

Hokok

Information ~ p <.001

The analysis of the homogeneity of the regression coefficient revealed that the two groups had no
significant difference (F = 1.31, p > .05) for intrinsic motivation, meaning there was no interaction between
covariates and independent variables in the students’ intrinsic motivation. There was no interaction between
covariates and independent factors in the students' extrinsic motivation, according to the examination of the
homogeneity of the regression coefficient, which showed that there was no significant difference between the
two groups (F = 0.03, p >.05) for extrinsic motivation. The ANCOVA result is displayed in Table 2. There
was a significant difference between the two groups in terms of intrinsic motivation (F = 51.61, p <.001, n*> =
0.40). Students with high self-efficacy in practice-based mentoring in microteaching had significantly higher
intrinsic motivation than those with low self-efficacy, according to the adjusted scores (high self-efficacy =
4.48; low self-efficacy = 3.81). In addition, the effect size (n?) for the ANCOVA results indicated a high effect
size, based on Cohen’s (1988) proposition. In terms of extrinsic motivation, a significant difference was
obtained between the two groups (F = 39.62, p < .001, n?>= 0.33). The adjusted scores (high self-efficacy =
3.79; low self-efficacy = 4.41) revealed that the students with low self-efficacy in practice-based mentoring in
microteaching had significantly better extrinsic motivation than those students with high self-efficacy.
Moreover, the effect size (n?) for the ANCOVA results indicated a high effect size, based on Cohen’s (1988)
proposition.

The findings of this study support the results of Tabernero and Hernandez (2011), which revealed that
students' self-efficacy influences their intrinsic motivation. This proves that high self-efficacy is closely related
to students' intrinsic motivation. The effect size shows a very high difference in scores. This is a
recommendation for further research to explore this further using qualitative analysis. On the other hand, this
study found opposite results for students' extrinsic motivation. Students with low self-efficacy had significantly
higher extrinsic motivation compared to students with high self-efficacy. This aligns with the findings of
Walker et al. (2006), which showed that self-efficacy has an inverse relationship with extrinsic motivation.
However, Ridwan et al. (2025) revealed that both dimensions of motivation (intrinsic and extrinsic)
significantly contribute to students' self-efficacy. The findings of this study offer a unique perspective for
future research (Morris et al., 2017).

However, this study has several limitations that should be acknowledged. First, the sample was limited to
pre-service ICT teachers from a single institution, which may restrict the generalizability of the findings to
other educational contexts or subject domains. Second, the study employed a quantitative design with
ANCOVA as the main analytical approach, which provided robust statistical insights but did not capture the
nuanced, contextual, and experiential aspects of students’ motivation during practice-based mentoring. Third,
self-efficacy and motivation were measured through self-reported instruments, which are subject to potential
biases such as social desirability or overestimation of abilities.

Through the SDGs, the research informs the fulfillment of SDGs 4 (Quality Education) and 5 (Gender
Equality). Through facilitating diverse learner profiles to excel in teacher education programs, the research
shows that practice-based mentoring through microteaching is capable of creating intrinsic motivation,
especially among students with higher self-efficacy. This enhances inclusive and equitable quality education
(Wawire et al., 2025). Second, targeted mentoring strategies that account for different motivational orientations
are required, bearing in mind the research findings that low self-efficacy students are extrinsically motivated.
Ensuring that all pre-service male and female teachers, whether assertive or not, are provided with what they
require to become professional teaching educationists is in unison with SDG 5, which addresses eradicating
inequalities and access to opportunities based on gender or individuality (Acar-Erdol et al., 2022; Mohammed
et al., 2025).
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CONCLUSION

Identification of the role of self-efficacy in teacher training is critical, especially in practice-based settings
like microteaching, where affective and cognitive states both regulate learning outcomes. From this research,
it is therefore concluded that self-efficacy has a differential role in determining students' motivation and
learning outcomes in practice-based microteaching among pre-service ICT teachers. Whereas no differences
were found in scholarship performance between high and low self-efficacy learners, differential motivational
orientations were noted: high self-efficacy learners had greater intrinsic motivation, while low self-efficacy
learners depended extensively on extrinsic motivation. These outcomes highlight the necessity of determining
learners' level of self-efficacy before instruction in order to prepare teaching and mentoring plans that
maximize both cognitive capability and emotional growth. Subsequent studies should seek to increase the
sample size and representativeness across teacher education programs and utilize longitudinal or mixed-
methods designs in an effort to better examine the dynamics by which self-efficacy impacts teaching ability,
classroom control, and emotional stability over the long term. Examination of other psychometric measures
like anxiety, boredom, self-regulation, and student motivation would also shed more light on the multifaceted
correlations between self-efficacy and learning under microteaching conditions.

ACKNOWLEDGEMENT
We appreciate the participation and support from the students, teachers, and the head of the department
of Educational Technology, Universitas Negeri Surabaya.

AUTHOR CONTRIBUTIONS

Husni Mubarok: Conceptualization, Methodology, Formal Analysis, Investigation, Resources, Data
Curation, and Writing - Original Draft; Yossiri Yossatorn: Methodology, Formal Analysis, Resources, Data
Curation, and Writing - Review & Editing; Hirnanda Dimas Pradana: Conceptualization, Methodology,
Formal Analysis, Investigation, Resources, Data Curation, and Writing - Review & Editing; Syaiputra
Wahyuda Meisa Diningrat: Conceptualization, Investigation, Resources, Data Curation, and Writing -
Review & Editing; Arqoma Nurveda Carreza: Conceptualization, Methodology, Formal Analysis,
Investigation, Resources, Data Curation, and Writing - Review & Editing; and Favian Avila Syahmi: Formal
Analysis, Investigation, Validation and Supervision.

DECLARATION OF COMPETING INTEREST
The authors declare no known financial conflicts of interest or personal relationships that could have influenced
the work reported in this manuscript.

DECLARATION OF ETHICS
The authors declare that the research and writing of this manuscript adhere to ethical standards of research and
publication, in accordance with scientific principles, and are free from plagiarism.

DECLARATION OF ASSISTIVE TECHNOLOGIES IN THE WRITING PROCESS

The authors declare that Generative Artificial Intelligence and other assistive technologies were not
excessively used in the research and writing process of this manuscript. Specifically, ChatGPT was utilized
for brainstorming ideas, and Grammarly was employed for grammar and style correction, paraphrasing, and
improving language clarity and coherence. All Al-generated content has been thoroughly reviewed and edited
by the authors to ensure accuracy, completeness, and adherence to ethical and scientific standards. The authors
take full responsibility for the final version of the manuscript.

REFERENCES

Abdji, S. & Rahmania, D. (2023). The effect of learning interest and self-efficacy on junior high school students'
learning achievement. ProGCouns. Journal of Professionals in Guidance and Counseling, 4(1), 20-28.
DOI: https://doi.org/10.21831/progcouns.v4il.53757.

Acar-Erdol, T., Bostancioglu, A., & Goziitok, F.D. (2022). Gender equality perceptions of preservice teachers:
Are they ready to teach it? Social Psychology of Education, 25(4), 793-818. DOI:
https://doi.org/10.1007/s11218-022-09712-8.

Arsal, Z. (2014). Microteaching and pre-service teachers’ sense of self-efficacy in teaching. European Journal
of Teacher Education, 37(4), 453-464. DOL: https://doi.org/10.1080/02619768.2014.912627.

Husni Mubarok, et al 19


https://doi.org/10.21831/progcouns.v4i1.53757
https://doi.org/10.1007/s11218-022-09712-8
https://doi.org/10.1080/02619768.2014.912627

International Journal of Research and Community Empowerment Vol 04, No 01, 14-21

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: W.H. Freeman.

Bandura, A. (2023). Cultivate self-efficacy for personal and organizational effectiveness In E. Locke & C.
Pearce (Eds) Principles of Organizational Behavior: The Handbook of Evidence-Based Management
3rd Edition (pp. 113-135). New York: Wiley. DOI: https://doi.org/10.1002/9781394320769.ch6.

Brinia, V. & Psoni, P. (2018). Multi-level mentoring practices in a Teacher Education Program in Greece:
How their effectiveness is perceived by mentors. Journal of Applied Research in Higher
Education, 10(3), 256-270. DOI: https://doi.org/10.1108/JARHE-08-2017-0102.

Cavanaugh, S. (2022). Microteaching: Theoretical origins and practice. Educational Practice and
Theory, 44(1), 23-40. DOI: https://doi.org/10.7459/ept/44.1.03.

De-Lacalle, S. & Soenke, M. (2024). Increasing faculty self-efficacy in mentoring through training in inclusive
mentoring and course-based undergraduate research. The Chronicle of Mentoring & Coaching, 8(1), 35.
DOI: https://doi.org/10.62935/gu7271.

Elsayed, A.M.M. (2021). 4 suggested e-mentoring model to develop EFL student-teachers' self-efficacy and
emotional intelligence. PhD Dissertation. Ain Shams University.

James, N.C., Uwannah, N.C., Egwuonwu, C.O., & Joshua, S. (2022). Impact of micro-teaching, mentoring
and teaching practice on the competency of final year student-teachers in Ekiti State University, Ekiti
State, Nigeria. Zaria journal of Educational Studies (ZAJES),22(1), 27-43. Retrieved from:
https://zarjes.com/ZAJES/article/view/601.

Keiler, L.S., Diotti, R., & Hudon, K. (2023). Supporting teachers as they support each other: Lessons
concerning mentor teacher feedback to teacher mentees. Professional Development in Education, 49(2),
225-242. DOI: https://doi.org/10.1080/19415257.2020.1839781.

Mahyuddin, R., Elias, H., Cheong, L.S., Muhamad, M.F., Noordin, N., & Abdullah, M.C. (2006). The
relationship between students' self efficacy and their English language achievement. Malaysian Journal
of Educators and Education, 21, 61-71.

Malik, A., Abrar, D., Khan, N.A., & Alhussami, A.M. (2025). Sustainable development goals: Students’
perception on quality education, gender equality, and sustainability. Discover Sustainability, 6(1), 410.
DOI: https://doi.org/10.1007/s43621-025-01288-5.

Mohammed, A.S., Amoah, C., Abdulai, I.B., Oluwafemi, A.Y.O.D.E.L.E.T., & Abbas, J. (2025). Examining
gender  disparities in  pre-service teachers’  satisfaction levels across educational
facilities. Facilities, 43(5/6), 320-346. DOI: https://doi.org/10.1108/F-07-2024-0095.

Mokoena, T.D. & van Tonder, G.P. (2024). Influencing beginner teachers' autonomy: The impact of
mentorship in fostering self-directed learning. International Journal of Educational Management, 38(5),
1265-1288. DOI: https://doi.org/10.1108/IJEM-05-2023-0247.

Morris, D.B., Usher, E.L., & Chen, J.A. (2017). Reconceptualizing the sources of teaching self-efficacy: A
critical review of emerging literature. FEducational Psychology Review, 29(4), 795-833. DOI:
https://doi.org/10.1007/s10648-016-9378-y.

O’Flaherty, J., Lenihan, R., Young, A.M., & McCormack, O. (2023). Developing micro-teaching with a focus
on core practices: The use of approximations of practice. Education Sciences, 14(1), 35. DOL:
https://doi.org/10.3390/educscil14010035.

Ramandani, R., Lestari, N.A., Budiarto, E., & Uulaa, R.F.R. (2024). Problem based learning modules in
environmental education to improve problem solving ability. International Journal of Research and
Community Empowerment, 2(1), 1-13. DOI: https://doi.org/10.58706/ijorce.v2nl.p1-13.

Remesh, A. (2013). Microteaching, an efficient technique for learning effective teaching. Journal of Research
in Medical Sciences, 18(2), 158-163. Retrieved from: https://pmec.ncbi.nih.gov/articles/PMC3724377/.

Ridwan, M., Fiodian, V.Y., Religia, Y., & Hardiana, S.R. (2025). Investigating the effect of intrinsic and
extrinsic motivation in shaping digital entrepreneurial intention: the mediating role of self-efficacy. Asia
Pacific  Journal  of  Innovation  and  Entrepreneurship,  19(3), 190-207.  DOL:
https://doi.org/10.1108/APJIE-02-2024-0036.

Shahat, H.A., Elballah, K.A., Badawy, M.E., Nemt-allah, M.A., Gaber, S.A., & Ibrahim, A.R. (2025). The
effect of microteaching with video analysis in developing sense of efficacy and passion for teaching
among student teachers. Journal of Educational and Social Research, 15(4), 133. DOL:
https://doi.org/10.36941/jesr-2025-0127.

Smith, N.M., Hoal, K.E.O., & Thompson, J.F. (2020). Ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all. In Mining, materials, and the sustainable development
goals (SDGs) (pp. 29-38). Florida: CRC Press. DOI: https://doi.org/10.1201/9780367814960-4.

Husni Mubarok, et al 20


https://doi.org/10.1002/9781394320769.ch6
https://doi.org/10.1108/JARHE-08-2017-0102
https://doi.org/10.7459/ept/44.1.03
https://doi.org/10.62935/gu7271
https://zarjes.com/ZAJES/article/view/601
https://doi.org/10.1080/19415257.2020.1839781
https://doi.org/10.1007/s43621-025-01288-5
https://doi.org/10.1108/F-07-2024-0095
https://doi.org/10.1108/IJEM-05-2023-0247
https://doi.org/10.1007/s10648-016-9378-y
https://doi.org/10.3390/educsci14010035
https://doi.org/10.58706/ijorce.v2n1.p1-13
https://pmc.ncbi.nih.gov/articles/PMC3724377/
https://doi.org/10.1108/APJIE-02-2024-0036
https://doi.org/10.36941/jesr-2025-0127
https://doi.org/10.1108/APJIE-02-2024-0036

International Journal of Research and Community Empowerment Vol 04, No 01, 14-21

Tabernero, C. & Hernandez, B. (2011). Self-efficacy and intrinsic motivation guiding environmental behavior.
Environment and Behavior, 43(5), 658-675. DOI: https://doi.org/10.1177/0013916510379759.

Tutyandari, C., Anandari, C.L., & Ardi, P. (2022). The implementation of virtual peer mentoring in micro
teaching classes. LLT Journal: A Journal on Language and Language Teaching, 25(2), 447-460. DOL:
https://doi.org/10.24071/11t.v25i2.4213.

Uye, E.E., & Olapegba, P.O. (2025). Waste sorting behavior among students: Testing the effects of visual
prompts. International Journal of Research and Community Empowerment, 3(1), 38-47. DOI:
https://doi.org/10.58706/ijorce.v3nl.p38-47.

Walker, C.O., Greene, B.A., & Mansell, R.A. (2006). Identification with academics, intrinsic/extrinsic
motivation, and self-efficacy as predictors of cognitive engagement. Learning and individual
differences, 16(1), 1-12. DOLI: https://doi.org/10.1016/.lindif.2005.06.004.

Wawire, B.A., Kiambati, F., Muhia, N., Gathoni, G., & Abuya, B. (2025). Competence-based curriculum
implementation in Africa: a scoping review of pedagogical and assessment practices. Journal of
Curriculum Studies, 1-30. https://doi.org/10.1080/00220272.2025.2523429

Yerdelen, S., Osmanoglu, A., & Tas, Y. (2019). The influence of a teaching practice course with video-case
enriched microteaching on prospective teachers' self-efficacy for teaching. International Journal of
Research in Education and Science, 5(2), 560-573.

Zhang, S. & Cheng, Q. (2011). Learning to teach through a practicum-based microteaching model. Action in
Teacher Education, 33(4), 343-358. DOI: https://doi.org/10.1080/01626620.2011.620523.

Husni Mubarok, et al 21


https://doi.org/10.1177/0013916510379759
https://doi.org/10.24071/llt.v25i2.4213
https://doi.org/10.58706/ijorce.v3n1.p38-47
https://doi.org/10.1016/j.lindif.2005.06.004
https://doi.org/10.1080/00220272.2025.2523429
https://doi.org/10.1080/01626620.2011.620523

